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INTRODUCTION

At the Justice Institute of British Columbia (JIBC or the Institute), applied and experiential

learning are central to our instructional approach. As such, assessments must reflect
real-world competencies, support inclusive practices, and align with institutional values
such as Indigenization, equity, and accessibility. They must also be designed to be closely
aligned to a course’s learning outcomes and instructional strategies. This guide was
developed to support faculty, curriculum developers, and instructional designers in
creating assessments that are not only rigorous and fair but also responsive to the diverse

needs of learners and the communities they serve.

Faculty and program staff can use this guide when developing courses, both in the initial
design of the course and when developing course outlines as well as in expanding on
assessment descriptions in class syllabi and lesson plans. The guide encourages course
developers to be much more deliberate in the selection and description of assessments
that will serve to support students in their achievement of the stated course learning
outcomes. In this way, we see assessments as an integral component of any course’s
design, along with learning outcomes and instructional and learning strategies.
Developing a robust set of assessments for any course ensures that our intentions for
student learning and success are clearly articulated, consistent, and well considered. As
well, taken as a whole across a range of courses, our assessments should demonstrate
our expertise in our given disciplines as well as confirm our institutional commitment to

cultivating and supporting students, public safety professionals and practitioners.
Goals of this Guide
e C(larify the expectations and standards for designing assessments for JIBC courses.

e Provide an overview about how assessments inform the description of a course.
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Learning Outcomes of this Guide

As a guide, this document is intended to be a reference that you can return to as you
develop your courses and course plans. You should also use this guide as a prompt for
your thinking about assessment design. At the same time, by becoming familiar with the
guide, you should be able to develop a more deliberate approach to assessment design,

including the following possible outcomes.

By the end of this guide, you should be able to:

e define and distinguish between assessment, grading, and evaluation within the

context of JIBC’s curriculum development practices;

e identify various types of assessments and their appropriate uses in learning

environments;

e design assessment strategies that align with specific learning outcomes and

activities using backward design principles;

e apply Universal Design for Learning (UDL) and accessibility principles to create

inclusive assessment tools;

e connect assessment practices to institutional policies, strategic goals, and

professional standards in public safety education;

e develop a commitment to ethical and inclusive assessment practices, recognizing

the impact of assessment on learner motivation, identity, and success; and

evaluate and refine your own assessment practices through reflection, feedback, and

engagement with current research.

How to Use This Guide

You can read through this guide from start to finish to give yourself a comprehensive
understanding of assessment design in the JIBC context. Additionally, you can use the
guide for specific purposes in your design journey. There are definitions, theories,

methods, etc., all given detailed descriptions along with tips and cautions. Yet, how does

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License 5



https://creativecommons.org/licenses/by-nc-sa/4.0/?ref=chooser-v1

a curriculum developer get started? No one starts designing a course by reading up on
definitions. So don’t worry about that. It doesn’t make sense simply to read through all the
individual pieces here. They only add up to something meaningful in retrospect, so consult
as needed. As a curriculum developer, you don’t just start designing assessments.
Assessments have to be considered in conjunction with the other key components of your
course, and you have to be mindful of how your course relates to others in a program. So,

there is a lot to keep in mind all at once!

Therefore, the recommended way to use this guide so that it has real impact and results in
more robust, well thought out assessments is to use the guide in conjunction with your
course design activity. At one moment, it helps to have a broad philosophical disposition
about the learning experience of your students and what you want them to achieve in your
course; at another moment, you need to be more concerned with the particular
documentation of your course, i.e. the course outline and/or the syllabus; at yet another
moment, you want to be thinking about the particular design of your course, for example,
how to challenge students with a variety of assessments, how to distinguish between

different types of assessments.

The following is a suggested approach both for carrying out your course design and for

using this guide.

Designing with the Guide at Your Side
1. Start with the Big Picture

Before diving into assessment methods or definitions, begin with your course’s intended

learning outcomes. Use the guide’s section on Backward Design to clarify:

e \Whatdo learners need to know or be able to do to demonstrate their

understanding/knowledge/ability in your course?
e How will learners develop that knowledge/competency?

e How willyou know they’ve achieved it?

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License 6
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This sets the foundation for everything else. Assessments should be designed in
conjunction with learning outcomes and activities, not as an afterthought or a detached

consideration.
2. Use Definitions as Anchors, Not Checklists

The definitions in the guide (e.g. formative, summative, authentic, holistic) are not just
vocabulary—they help you choose the right solution for your assessment intentions. As

you plan, ask:
e Whatkind of learning am | trying to assess?
e Which type of assessment best matches that intention?

e Whattype of instructional or learning activities must learners complete to achieve

the learning outcome and that sets them up for success in the assessment?
e How does an assessmentimpact the overall result of the course for students?

3. Let Theories Shape Your Thinking

The guide refers to approaches and frameworks like Fink’s Taxonomy, Universal Design for
Learning (UDL), and Trauma-Informed Pedagogy. These aren’t just academic—they help

you design assessments that are:
e inclusive
e equitable
e reflective of JIBC’s philosophical commitments
e aligned with real-world practice

Use these theories to challenge assumptions and broaden your perspective on what
assessment can look like. There are various resources on designing courses through an
Indigenization lens or an Equity, Diversity, and Inclusion (EDI) lens, for example. You

should follow up on what looks most relevant and interesting to you.

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License 7
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4. Match Methods to Your Intentions

The guide describes various assessment types—from presentations to portfolios to field
evaluations. Not all will work for your context and circumstances. However, you can

increase your knowledge by trying to integrate different methods in your course:
e (Choose 1-2 methods that best align with your outcomes and context.
e Use the examples and cautions to adapt them thoughtfully.

e Be prepared to experiment to find the assessment methods that work best for you

and your students.
5. Look into the Rubric and Grading Practices to Build Fairness

Once you’ve chosen your assessment types, use rubric templates and grading strategies

to ensure:
e transparency for learners
e consistency forinstructors
e alignment with institutional standards

CTLI has developed a complementary guide for rubric development that you can consult

in conjunction with this guide.

6. Reflect and Revise

Your goal will be to develop a coherent course that offers a great learning experience, but
this often requires iterative development. Assessment design is not necessarily a one-off
activity. Use this guide’s emphasis on feedback, reflection, and continuous
improvement to pilot your assessments and gather feedback (applying an evaluative

frame of mind) and then refining over time to make things more effective and efficient.
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FOUNDATIONS OF ASSESSMENT DESIGN

AtJIBC, curriculum development plays a pivotal role in shaping the educational

experience, and a key part of this responsibility is ensuring that assessment practices are
thoughtfully integrated into course and program design. Assessment is not simply a
mechanism for assigning grades—it is a structured process for measuring student

achievement against clearly defined learning outcomes.

As such, developers must ensure that all assessment strategies are aligned with
institutional policies and standards, which are designed to uphold academic integrity,

fairness, and consistency across the Institute.

One of the primary responsibilities of curriculum developers is to ensure that course
outlines clearly articulate the learning outcomes and the methods by which these
outcomes will be evaluated. This includes specifying the types of assessments to be
used—such as exams, presentations, projects, or field evaluations—their relative
weightings, and any conditions related to attendance, retests, or participation. These
elements must be transparent and accessible to students from the outset, enabling them
to understand how their performance will be measured and what is expected of them. As
aresult, a course syllabus or lesson plans should further detail how the students will learn
or practice the course content to enable or promote success in assessment of the

learning outcomes.

Institutional policy also requires that grading schemes be selected and approved during
the course development process. These schemes must be consistent with those
established by JIBC’s academic governance bodies, such as School Curriculum
Committees and Program Council, and must be applied uniformly across all offerings of a
course. Curriculum developers must work closely with program managers and
instructional staff to ensure that these grading schemes are not only appropriate for the

course content but also compliant with institutional standards.
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https://creativecommons.org/licenses/by-nc-sa/4.0/?ref=chooser-v1

Justice
Institute
The Academic Affairs department provides templates and other guides to help you
develop your courses and programs according to institutional expectations. Please refer

to the Academic Affairs intranet site for more information, particularly when developing

course outlines, to ensure that your design work is captured appropriately and articulated

clearly for reviewers during the course development process.

In programs that include practical or field-based components, curriculum developers
must also account for external evaluations by employers or supervisors. These
assessments must be guided by standardized criteria to ensure fairness and consistency
across different work sites. Even in these cases, the final responsibility for grading remains
with the Institute, and developers must ensure that this accountability is clearly defined in

the course documentation.

In summary, curriculum developers must approach assessment design with a deep
understanding of institutional policy and a commitment to educational quality. By
embedding robust, transparent, and policy-aligned assessment practices into course
development, they help ensure that students receive a fair, meaningful, and supportive

learning experience.

Definitions
When developing assessments, a few key terms are necessary for describing the contents

of a given course, for both reviewers and students.

Assessment refers to the systematic process of evaluating, measuring, and documenting
the academic readiness, learning progress, skill acquisition, or educational needs of
learners. We use assessments to gather data and insights to improve teaching efficacy,
enhance learner comprehension and knowledge, and ensure that educational objectives

are being met.

Assessments can take various forms, including but not limited to, written tests, practical
examinations, portfolios, and oral presentations, and are often used for grading,

feedback, and instructional refinement purposes.

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License 1 0
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Most importantly, assessments are one of your best indicators to identify strengths,

weaknesses, and areas of improvement for each learner, allowing for personalized

learning experiences and tailored instructional approaches. Assessments also play a

crucial role in ensuring that your teaching methods and curriculum designs are effectively

supporting learners to achieve the desired learning outcomes and reveal areas of

improvement for learning. If your goal is to help learners succeed, then assessments serve

as a mechanism to help you with that goal.

From the broad definition of assessment, we can find many sub-categories. Assessment

has multiple meanings depending on your intentions as an educator. Here are a few

qualifying definitions that attempt to sort out different types of assessment. You may use

some or all of these in a typical class.

Formative Assessment: Formative assessment is an ongoing process in education
that involves gathering information and feedback about a learner's learning
progress throughout a learning experience. Its purpose is to provide both teachers
and learners with insights into the learner's strengths and weaknesses so that
adjustments can be made to improve learning outcomes. Formative assessments
are typically not graded but are used to guide instruction. You can conduct these in
a variety of ways, from short written exercises to impromptu quizzes to break-out
discussions to ongoing feedback during simulation practice debriefs. Classes that
have a lot of content to impart should utilize plenty of formative assessments to
gain a better sense of how things are going. They are also useful for giving learners

more opportunities at active learning.

Summative Assessment: Summative assessment is a type of assessment that

evaluates a learner's overall understanding and mastery of a subject or topic at the
end of a learning period or course. It is often used for assigning grades and making
high-stakes decisions, such as determining whether a learner has met the learning

outcomes or graduation requirements. This can include many forms of assessment
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that most of us are familiar with, i.e. mid-terms, final exams, or course-long

projects and presentations.

e Alternative Assessment: Alternative assessment refers to non-traditional methods
of evaluating learner learning that go beyond standardized tests or exams. These
assessments can take various forms, such as projects, presentations, portfolios, or
performance tasks. The goal of alternative assessments is to provide a more

holistic view of a learner's abilities and understanding.

e Academic Assessment: Academic assessment sharpens the focus to a learner's
performance, knowledge, skills, and abilities within an academic or formal
educational context. Traditional academic assessments, like academic papers or
written exams, are less likely to be utilized outside the academic environment, in

contrast to more performance-based assessments.

e Performance Assessment: Performance assessment focuses on evaluating the
skills and abilities of individuals in a work or professional setting. It can include
assessing teamwork, leadership, and other professional skills, distinct from the

academic knowledge focus of academic assessments.

e Authentic Assessment: Authentic assessment is a type of assessment that tasks
learners with demonstrating their knowledge and skills in real-world, meaningful
contexts. It often involves real-world problems, projects, or tasks that mirror the
complexities of the professional or academic domains for which the learning is
intended. Authentic assessments aim to assess practical application and critical

thinking.

Holistic assessment: Holistic assessment occurs when a learner’s performance, abilities,
or attributes are judged in totality, rather than assessing separate elements individually.
This may involve assessing a learner’s overall performance, including knowledge, skills,
behaviour, attitudes, and relationships, without dividing the assessment into distinct

categories. Holistic assessment often draws on Indigenous ways of learning and knowing
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to explore the development of the person beyond the limited environment of the

classroom.

Grading is the process of assigning scores or marks to learners' work, typically to assess
their performance on assignments, assessments, and coursework. It is a way to quantify
and communicate a learner's level of achievement or proficiency in a particular subject or
skill. Itis important to think of grades as they relate to performance or knowledge. That is,
how successfully are your learners satisfying the learning outcomes of your class? We
muddy the waters when we use grades for other non-knowledge-related items, like
participation or extra work, unless there is a clear, criterion-referenced way to do so. (See

below under “Other forms of assessment” for more details.)

Evaluation and assessment are often used to mean the same thing, and the distinction
may simply be preferential. However, for our purposes at JIBC, let us distinguish
assessment according to the definition included above and describe evaluation as the
work that reviews the quality of the course, as determined by faculty, learners,

administrators, and other reviewers.

Evaluation also plays a broader role in reviewing the overall quality of the learning
experience. This includes reflecting on instructional effectiveness and how well the course

design supports student success.

Assessment Types and Methods

Assessments come in many forms and designs, depending on your intentions. The
following are some of the more common assessment methods. Your courses should
incorporate variety, not just in the method but in the depth and breadth of knowledge and
understanding required to succeed in your course. Recognizing your options during the

course design stages will help you develop a greater range of assessment opportunities.

Single-use assessments

Quizzes, Tests, and Exams are used to measure a student’s understanding of course

content, typically focusing on knowledge recall, comprehension, and the application of
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key concepts. These assessments are particularly effective for evaluating foundational
learning and ensuring that students are keeping pace with the course material. They can
be administered at various points throughout a course—formatively to check ongoing
understanding, or summatively to evaluate cumulative knowledge at the end of a unit or

term.

Instructors may choose from a variety of formats depending on the learning outcomes
they wish to assess. When thinking of alignment with learning outcomes, quizzes, tests,
and exams are most commonly associated with cognitive aspects of learning: recall,
analysis, synthesis, identifying sequences and procedures, and describing processes.
They are less effective for assessments demanding creative problem-solving, emotional
resilience, building character and community, and demonstrating more in-depth, complex

and nuanced knowledge.
Common formats include:

e multiple-choice questions, which are useful for testing broad content knowledge

efficiently;

e true/false and matching questions, which are ideal for assessing recognition and

recall; and

e short-answer or fill-in-the-blank questions, which require students to generate

responses.

More advanced tests may include problem-solving or scenario-based questions that
assess application and analysis skills. Your tests should also align with whatever learning
activities you have already conducted throughout your class so that both the content and

the format are not met by surprise at the end of a class.

When designing quizzes and tests, it’s important to ensure alignment with course learning
outcomes, maintain clarity in question wording, and provide a balanced level of difficulty.
These assessments should also be clearly described in the course syllabus, including

their frequency, format, and contribution to the final grade.
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There are two main weaknesses of using quizzes and tests as assessment tools. First,
they often emphasize rote memorization and surface-level understanding rather than
deeper learning. While they are efficient for assessing factual knowledge and basic
comprehension, they may not effectively measure higher-order thinking skills such as
critical analysis, synthesis, creativity, or real-world application—especially if the
guestions are limited to multiple-choice or true/false formats. Second, they are often
overused or used exclusively for assessment purposes when variety would enhance the
learning experience and guarantee a more accurate understanding of student learning

progress.

Written Assignments allow students to demonstrate their understanding through
structured, reflective, or research-based writing. These assignments can take many
forms, including essays, reports, case studies, reflective journals, or research papers.
They are particularly effective for assessing higher-order thinking skills such as analysis,

synthesis, evaluation, and the ability to construct and communicate arguments clearly.

Written assignments are best used when the goal is to evaluate a student’s depth of
understanding, critical thinking, and ability to apply concepts to real-world or theoretical
scenarios. They also provide insight into a student’s writing proficiency, organization, and

ability to engage with academic or professional sources.

This type of assessment supports academic integrity and independent learning, as
students must generate original work and often engage in research or reflection. However,
to be effective, written assignments must be clearly structured with defined expectations,
including criteria for content, format, length, and referencing. Rubrics are especially
helpful in ensuring transparency and consistency in grading, particularly when the

assessment requires the instructor’s judgment and subjective perceptions.

Of course, recently, the effectiveness of written assignments has been compromised by
the use of Al, resulting in automatically generated responses rather than from the intellect
of the learners themselves. (See below for some further ideas on how to work with Al in

terms of assessment design.)
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In course syllabi, instructors should specify the type of written assignment, its purpose,

due dates, and how it contributes to the final grade. Consequences for not meeting the

expectations of the assignment need to be made clear to learners.

Presentations are often seen as companion pieces to written assignments, with a slight
but critical difference in what is being assessed. Presentations allow students to
demonstrate their understanding, communication skills, and ability to engage an
audience. They can take the form of individual or group presentations, live or recorded,
and may include visual aids such as slides, videos, or demonstrations. Presentations are
particularly effective for assessing a student’s ability to synthesize information, organize

ideas logically, and convey key messages clearly and confidently.

As concerns grow around the use of Al to generate written assignments, presentations
offer a valuable alternative that emphasizes authentic, real-time demonstration of
learning. They require students to internalize content, think critically, and respond to
guestions or feedback—skills that are difficult to outsource or automate. Presentations
also support the development of transferable skills such as public speaking,

collaboration, and digital literacy.
Multi-faceted assessments

Projects and Portfolios offer the possibility for students to demonstrate knowledge, skills,
and competencies over time. Unlike shorter or more narrowly focused assessments,
these methods require students to engage deeply with course content, apply learning in

meaningful contexts, and reflect on their development.

A project typically involves solving a complex problem, designing a product, or conducting
a sustained inquiry. It often spans multiple weeks and encourages students to draw on
various sources, collaborate with others, and manage their own learning process. A
portfolio is a curated collection of a student’s work that showcases growth, achievement,
and reflection across a course or program. It provides a broader view of learning by
capturing multiple dimensions of performance, including drafts, feedback, revisions, and

final products. More recently, portfolios are available in digital formats known as e-
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portfolios and can be a convenient method for students to track and reflect on their own

learning progress.

These assessments are particularly valuable in disciplines that emphasize applied
learning, creativity, and professional practice. They support the development of
transferable skills such as critical thinking, time management, and self-assessment. They

are commonly utilized in capstone courses as a comprehensive assessment.

Given growing concerns about Al-generated content, projects and portfolios offer a more
authentic and personalized alternative to traditional written assignments. They require
original, process-based work that is difficult to replicate using Al tools, making them a

strong choice for maintaining academic integrity.

Practical Demonstrations are performance-based assessments that require students to
apply their knowledge and skills in real-time, often in simulated or controlled
environments. These assessments are particularly valuable in public safety and applied
disciplines such as law enforcement, paramedicine, emergency management,
counselling, conflict resolution, and corrections, where competence must be

demonstrated through action—not just theory.

In these fields, practical demonstrations serve as a hallmark of experiential learning,
bridging the gap between classroom instruction and real-world application. They allow
instructors to assess not only technical proficiency but also decision-making,
communication, situational awareness, and adherence to protocols under pressure. For
example, a paramedic student might demonstrate a trauma assessment, or a conflict

resolution trainee might role-play a mediation scenario.

These assessments are especially effective for evaluating procedural accuracy,
professional behaviour, and the ability to respond to dynamic situations. Because they are
grounded in authentic tasks, they provide a high level of validity and are difficult to

replicate through artificial means, making them a strong safeguard for academic integrity.
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Field or Clinical Assessments evaluate student performance in real-world, practice-based
settings. These assessments take place during work-integrated learning experiences,
such as clinical placements, internships, practicums, or community-engaged learning
activities. They are especially critical in disciplines like paramedicine, law enforcement,
emergency management, counselling, and corrections, where students must

demonstrate competence in authentic environments.

These assessments assess not only technical skills but also professional behaviour,
ethical decision-making, communication, and the ability to adapt to complex,
unpredictable situations. They provide a holistic view of learner readiness for professional
practice and are often conducted in collaboration with workplace supervisors,
preceptors, or community partners, demonstrating the layers of support available to
learners. They help students build confidence, develop professional identity, and prepare

for the realities of their chosen field.

Discussions constitute a staple of learning and are extremely flexible in terms of their
purpose, implementation and evaluation. Their multi-faceted nature makes them an
excellent assessment approach for any type of learning. In online contexts specifically,
discussions can provide cumulative evidence of engagement and can be collected for
review by the instructor. Discussions can occur synchronously in real time, during in-
person sessions or via video conferencing, or they can carry on asynchronously over a
prolonged period of time. Good discussions require planning and are more effective with a
clear purpose and a plan for engagement. For example, instructors can use discussions to
establish norms and expectations of engagement for a class, thereby setting the tone for
the class in terms of how ideas are intended to be considered and exchanged. Moreover,
instructors can not only use discussions as evidence of engagement, but they can also

assess the quality of discussion contributions.

Other forms of assessment

Participation and Attendance are often used in courses to help determine a final grade or

standing in a course, though they are significantly different than any kind of assessment.
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Nonetheless, participation and attendance recognize the value of student engagement
and presence in the learning environment. While often considered supplementary, they
play a meaningful role in supporting active learning, collaboration, and professional
behaviour—especially in courses that rely on discussion, group work, or experiential

activities.

Participation assesses how students contribute to class discussions, engage with peers,
ask questions, and demonstrate preparedness. It encourages consistent involvement and
helps build a learning community. Attendance, when used as an assessment criterion,
reflects the importance of being present for learning experiences that cannot be easily

replicated, such as live demonstrations, simulations, or field activities.

In applied and public safety programs, where teamwork, communication, and reliability
are essential professional traits, participation and attendance can serve as indicators of
readiness for practice. However, these components must be clearly defined in the course
outline, including how they are measured and weighted. Criteria should be transparent—
such as frequency of contributions, quality of engagement, or punctuality—and applied

consistently.

When used thoughtfully, participation and attendance support accountability, encourage
engagement, and reinforce the professional expectations students will encounter in their
future careers. When tied deliberately to learning outcomes, participation can also

demonstrate how it is a necessary assessment criterion in a course or program.

Peer Feedback and Collaboration are assessment strategies that emphasize the
importance of interpersonal skills, teamwork, and reflective learning. These methods are
particularly valuable in courses that involve group projects, discussions, or practice-

based learning, where students must work together to achieve shared goals.

e Collaboration assesses how effectively students contribute to group tasks,
communicate with peers, share responsibilities, and support collective learning.
This type of work encourages accountability, fosters mutual respect, and mirrors

the collaborative environments students will encounter in professional settings—
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especially in fields like emergency services, counselling, and conflict resolution,
where teamwork is essential. When thinking about learning outcomes, you can see
how collaborative assessments go well beyond the basic cognitive functions of

recall, identifying and describing to more complex behaviours.

e Peerfeedbackinvolves students evaluating each other’s contributions or
performance using structured criteria. This process helps students develop critical
thinking, self-awareness, and the ability to give and receive constructive input. It
also deepens learning by encouraging students to reflect on quality, standards, and
improvement. Like collaboration, this involves higher order thinking and
communicating and must be carefully designed so as not to dismissed as easy
marks or favours from one student to the next. Rubrics can be very helpful to
provide guidance for students as they provide evaluative feedback and

commentary.

Self-Assessment is a reflective assessment method that empowers students to assess
their own learning, performance, and progress in relation to course expectations and

learning outcomes. It encourages metacognition—thinking about one’s own thinking—
and helps students develop the ability to identify strengths, areas for improvement, and

strategies for growth.

As with more sophisticated assessments, well designed self assessments strive for
deeper learning experiences, reflecting learner autonomy and accountability, which are
essential skills in both academic and professional contexts. Through structured self-
assessment activities—such as reflective journals, goal-setting exercises, or self-rating
rubrics—students engage in critical reflection and take ownership of their learning

journey.

In curriculum design, self-assessment aligns well with learning outcomes related to
personal development, critical thinking, and lifelong learning. It is especially effective
when paired with instructor or peer feedback, allowing students to compare their self-

perceptions with external evaluations and adjust accordingly.
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The following table summarizes various types of assessments, their characteristics, and

considerations for course developers:
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Pedagogical Influences on Assessment Design
Assessments are not something you just conjure up after you’ve done the hard work of

your course design. Designing assessments is an interwoven aspect of your entire course,
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so itis imperative that your assessment reflects the overall design and intentions of your

course. Better alighment results in greater integrity of your course/program.

The result of intentional design is more relevant and reliable course content, learning
activities, instructional methods, and assessment for learners. That includes integrating
the broader principles of your course design, taking into account such institutionally

driven priorities such as the following:
Indigenization

Indigenization refers to the process of integrating Indigenous knowledge, pedagogies, and
perspectives into educational systems. By embedding the concept of Indigenization into
educational assessments, your course can foster a more inclusive, respectful, and
culturally rich learning environment. This is one of our key commitments from the JIBC
strategic plan, and incorporating Indigenous perspectives in curriculum represents a type
of action that educators can take to demonstrate reconciliation practices in a very applied

context with real benefits to learners, both Indigenous and non-Indigenous.
What does this look like in practice?

Incorporating Indigenous knowledge and perspectives into the content of assessments
has the potential to enhance the quality of both your course and its assessments and
helps bring your course in line with our broader institutional commitments. Consider how
to make assessments align with Indigenous principles of holistic and community-minded
learning, using techniques such as oral presentations, storytelling, community projects,
and collaborative assessments alongside traditional written exams and papers.
Indigenization encourages educators to think of assessment in more holistic terms as
well, valuing not just cognitive but also emotional, spiritual, and physical aspects of
learning. This is particularly crucial in public safety education, where understanding and
respecting cultural diversity can significantly impact the quality and effectiveness of care,
especially for Indigenous communities that have unique health needs and cultural

perspectives.
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Equity, Diversity, and Inclusion (EDI)

Integrating EDI into assessment design means recognizing and addressing the diverse
identities, experiences, and needs of your students. It involves creating assessment

practices that are fair, accessible, and responsive to systemic barriers that may affect
student performance. This is not just a matter of fairness—it’s a matter of educational

quality and integrity.
What does this look like in practice?

EDI-informed assessment design may include offering multiple ways for students to
demonstrate learning (e.g. written, oral, visual, or practical formats), ensuring
accessibility for students with disabilities, and being mindful of cultural and linguistic
diversity. It also means critically examining grading practices for bias, using inclusive
language in assessment prompts, and creating opportunities for students to bring their

lived experiences into their work.

In public safety and applied fields, where practitioners serve diverse communities, EDI-
aligned assessments help prepare students to think critically, act ethically and
professionally, and serve equitably. By embedding EDI into assessment, educators foster
a learning environment where all students feel seen, supported, and empowered to
succeed. See below in the next section for a more detailed description of some
applications of EDI in assessment design. If we take a public safety profession, let’s say
paramedics or corrections officers to name just two, we recognize that we want more
from our graduates than just the accumulation of information. Instead, we intend our
programs and courses to cultivate well rounded, thoughtful, and highly competent

professionals.

Accessibility

Assessment is not just a measure of learning—it’s a reflection of how learning is
supported. Designing accessible assessments is a critical part of inclusive course design,

ensuring that all students, regardless of ability, have equitable opportunities to
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demonstrate their knowledge and skills. Accessibility is not an add-on; it is a foundational

principle that should be embedded from the start.

Integrating accessibility into assessment design means proactively removing barriers that
might prevent students from fully participating. It aligns with legal obligations, institutional
commitments, and—most importantly—educational values that prioritize fairness,

dignity, and respect for all learners.

What does this look like in practice?

Accessible assessment design includes offering extended time or alternative formats for
students with disabilities, using clear and simple language in instructions, ensuring
compatibility with screen readers and assistive technologies, and avoiding unnecessary
sensory or cognitive load. It also means designing assessments that are flexible and
adaptable—such as allowing students to choose between written, oral, or visual formats

when appropriate.

In applied and public safety education, where learners come from diverse backgrounds
and may face a range of challenges, accessible assessments help ensure that all
students can succeed—not just those who fit a traditional mold. By embedding
accessibility into assessment design, educators create more inclusive, equitable, and

effective learning environments.
Trauma-Informed Pedagogy

Trauma-informed pedagogy recognizes that students may carry the effects of trauma into
the classroom, which can impact their ability to learn, engage, and perform. Assessment
practices that are trauma-informed prioritize safety, trust, and empowerment, helping

students feel supported rather than judged.

What does this look like in practice?
Trauma-informed assessment design includes offering flexibility in deadlines where
possible, avoiding high-stakes surprises, and providing choices in how students

demonstrate learning. It also involves using clear, predictable structures and creating
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opportunities for reflection and self-regulation. Instructors may also consider the

emotional impact of assessment content and avoid triggering scenarios when possible.

In public safety and applied fields, where students may be exposed to emotionally intense
material (be it simulated or real-world practicum environments) or have lived experience
with trauma, this approach is especially important. Trauma-informed assessments foster
resilience, reduce anxiety, and support student well-being while maintaining academic

rigor.
Culturally Responsive Pedagogy

Culturally responsive pedagogy emphasizes the importance of recognizing and valuing
students’ cultural identities and experiences in the learning process. When applied to
assessment design, it ensures that students from diverse backgrounds see their

knowledge, values, and ways of learning reflected and respected.

What does this look like in practice?

Culturally responsive assessments may include open-ended tasks that allow students to
draw on personal or community experiences, use examples from diverse cultures, or offer
multiple formats for demonstrating learning. It also involves being mindful of language,
avoiding cultural bias in test questions, and creating space for students to express their

identities.

This approach is particularly relevant in multicultural classrooms and public-facing
professions, where cultural competence is essential. By designing assessments that are
inclusive and affirming, educators help students feel seen, respected, and motivated to
engage deeply with the material. This helps support student autonomy and reaffirms that
clear message about the types of public safety professionals we want our learners to

become.
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Digital Literacy

Digital literacy is the ability to use digital tools effectively, ethically, and critically. As
technology becomes increasingly embedded in education and the workplace,

assessments must evolve to reflect and support the development of digital competencies.

What does this look like in practice?

Assessments that integrate digital literacy might include tasks that require students to
research online, evaluate digital sources, create multimedia presentations, or collaborate
using digital platforms. It also involves teaching students how to use digital tools
responsibly, including understanding issues like data privacy, Al use, and digital
citizenship. If there are tools and/or technologies that are particularly relevant for your
discipline, assessments can invite a greater familiarity for those wishing to understand
how technology is used in professional practice. E-portfolios offer an excellent example

that address many of the issues embedded in digital literacy.

Incorporating digital literacy into assessment design prepares students for the realities of
modern work and life. It also encourages creativity, collaboration, networking, and critical

thinking—skills that are essential across disciplines.
Al Productivity, and Learning

A current example of this involves the use of Al, both for developing assessments (from
the instructor’s perspective) and for what is expected of assessments (from the student’s
perspective). The discussion about Al and assessment is enough to fill another guide, and
rather than prescribe any direct action, it seems better to let this topic jump off into its

own research and discovery.

CTLI has developed a guide for dealing with Al at a high level of attention, with guidance for
faculty. For instructors and curriculum developers, ensuring that any assessment work
upholds the principles of Academic Integrity that is expected of students is essential.
Currently, Al functions as a productivity tool at different levels of usage, from course

development to instruction. Additionally, students have their own motivations with regard
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to the use of Al, and having substantial discussions with students about technologies
such as Al is a recommended part of any class activity, especially when sharing
expectations between instructors and students. At the same time, a concerted planning
effort around the types of assessment and their purpose will also mitigate opportunities to

use the technologies for short-cuts and/or inappropriate usages.
What does this look like in practice?

Any guidance for educators should move beyond simply communicating rules about Al
use. Instead, you should fundamentally redesign assessment structures at the program
level to integrate Al purposefully, ensure learning validity, and prepare students for a world
where Al is a pervasive tool. The overbearing dominance of Al in current education
discourse should give us pause and invite discussions about our assessments, our
assessment strategies, and our goals for learning. The general advice in this guide seeks
for us to develop substantial, authentic assessments that focus more on process and less
on distinct products that can be created on demand. These practices by themselves
should mitigate the low-level risks posed by Al such as assignment generation and test
taking.

Aligning Assessment to Learning Outcomes (LOs) with “Backward Design”
Now that you have considered some of theories and themes that can inform your
assessment choices, we can look at the application of these ideas in the design of your

courses.

Creating assessments is one of the core fundamental outputs of your course design, so it
is important you come up with assessments that are going to be challenging, relevant and
interesting to your learners. Even more important, your assessments need to address

whatever learning outcomes you have established for your course.

We can see assessments as being one piece in the essential framework of a teaching and

learning experience.
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Course Design Framework

Learning Outcomes Learning Activities

Establish clear educational

Design engaging
goals

instructional methods

Assessments

Evaluate student
understanding and progress

Made with Z Napkin

Figure 1- Course Design Framework

Whether you are designing practical hands-on assessments or a written academic paper,
it is essential that whatever you have your learners doing relates directly to your stated
learning outcomes. Otherwise, you run the risk of asking your learners to do something for
which they have not been prepared.

Understanding “alignment” in course design

Course design alignment between learning outcomes, learning activities, and
assessments is a fundamental principle in education. This alignment ensures that the
course objectives are effectively met and that learners have a clear and coherent learning

experience. Several educational theorists and researchers have emphasized the
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importance of alignment in course design. Here's an explanation of this concept with

references to support it:

Alignment in course design refers to the intentional and systematic coordination of three

key components:

1.

3.

Learning Outcomes: These are the specific, measurable, and observable
statements that describe what learners should know, understand, and be able to
do by the end of a course or learning experience. Learning outcomes set the
direction for the course and provide a clear understanding of what is expected of

learners.

Learning Activities and Teaching Strategies: These are the methods, activities, and
instructional approaches used by educators to facilitate learning. They encompass
lectures, discussions, group work, assignments, projects, and various teaching

techniques employed to help learners achieve the learning outcomes.

Assessments: Assessments include quizzes, tests, assignments, projects, and
other methods used to measure whether learners have achieved the intended
learning outcomes. They provide evidence of learning and guide instructional

decisions.

Alignment between these components ensures that each element supports and

reinforces the others, creating a cohesive, transparent, and effective learning experience.

Alignment provides the following indicators to help instructors gauge the learner’s

development:

1.

Direction: Learning outcomes serve as a roadmap for course design. They provide
clarity on what learners should learn, as well as the depth and breadth of that
learning, allowing instructors to select appropriate learning activities and

assessments that directly align with these outcomes.

Relevance: When learning activities and teaching strategies align with the learning

outcomes, learners are more likely to see the relevance of their learning and identify
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what is expected of them. Engaging activities that connect to the desired outcomes
can enhance motivation and interest in the subject matter. Alignment of these
components further supports learners’ development of deep learning, often
associated with the ability to make meaning or sense of the knowledge acquired,
compared to surface learning, which, as suggested, shows limited knowledge

acquired.

3. Progress: Assessments should measure the extent to which learners have achieved
the intended learning outcomes. When alignment exists, assessments become
reliable indicators of learner proficiency, providing instructors with valuable data on

learner performance.

4. Feedback: Alignment enables a feedback loop for instructors to assess whether
learners are making progress toward the desired outcomes. If learners are not
meeting the outcomes, adjustments can be made to teaching strategies and

activities to better align with the activities and assessments.
Putting Alignment into Practice (i.e. Backward Design)

In order to develop learning outcomes, it helps to think about the skill(s) and information
you want the learners to gain by the end of the course. For a much more detailed
discussion about learning outcomes and their composition, please refer to our JIBC Guide

to Developing Course and Program Goals and Learning OQutcomes.

With assessments, we should see a reflection of your intentions in your learning
outcomes, both in the type of action expected of learners as well as the depth and type of

learning.

Consider a course learning outcome that seeks to reflect the requirements of the

employers.

Forexample:

The employers require their employees to perform CPR.

Learning outcome
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At the end of this course, learners will be able to perform CPR according to industry-

specific standards.
From learning outcome to assessment

Then, to design the assessment, refer to one learning outcome at a time, and ensure that

you are assessing the particular skill listed under the learning outcome.
In the above example the assessment would be:

e Perform cardiopulmonary resuscitation (CPR) on a training manikin in accordance
with current workplace first aid and resuscitation guidelines. This includes
assessing the scene for safety, evaluating the condition of the individual, initiating
chest compressions and rescue breaths, using an automated external defibrillator
(AED), and communicating effectively with team members and emergency services

as part of a coordinated workplace emergency response.

In the above example, since the learning outcome involves an action, the assessmentis to
demonstrate the process (practical) and not explain (theoretical). Explaining the process
would be a necessary subordinate step along the way in this learning experience, but the
ultimate assessment would necessarily involve the actual practice, even if only in a

simulated environment.
From outcome to assessment to activity

The last stage of backward design is learning experiences or teaching activities. These
activities should teach the students what you are going to assess them on. You should not
assess learners on something they are not learning. For the example here, at a very basic

level, the learning activity might be something like:
e Theinstructorintroduces the meaning of CPR and its importance.
e Theinstructor explains the steps of CPR and then demonstrates it on a manikin.

e Theinstructor asks students to practice CPR on the manikin while supervising

them.
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With your newly composed learning outcomes, you should have a much clearer idea of
what students need to do to demonstrate their learning. By clearly defining what students
should know, be able to do, or value by the end of a course, you can create assessments

that align with these outcomes.

For example, if a learning outcome focuses on critical thinking, the assessment might
include case studies or problem-solving tasks that require students to analyze and
evaluate information. Conversely, for the same outcome, we can anticipate that a set of
closed multiple-choice questions will likely not allow students to demonstrate critical
thinking. Similarly, if a learning outcome emphasizes practical skills, the assessment
could involve hands-on projects or demonstrations. Your goal as a designer of the course
is to ensure that your assessments are meaningful, targeted, and reflective of the

intended educational goals and learning outcomes.
Alignment Guide (Course Level)

Use the following table to align your learning outcomes to activities and assessments.
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group project,

elc.

presentation,
links, video/audio,
media, other

reading

Learning Content Learning Materials & Assessment
Outcomes | Topics Activities Resources Method
Relevant Content topics | Learning Any materials and | Types of
learning to be covered | activities; e.g. resources activities to
outcomes fora given unit | reading, required for the gauge
from course | of instruction research, case module; e.g. student
outline study, written textbook pages, learning
assignment, online LMS,
discussion, PowerPoint

e | INKSto DOWNLOADABLE ALIGNMENT GUIDE

e Alignment guide with examples

Equity-minded considerations

Designing courses necessarily depends upon the clear alignment between learning

outcomes, learning activities and assessment strategies. This itself is a considerable task

in the curriculum development process. Additionally, in recent years, educators have

become much more mindful of the type of assessment to include in this alignment, giving

much more attention to questions of inclusion and equity. As it turns out, a sharper focus
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on inclusion and equity helps ensure that assessments maintain rigour and depth while

being more available and practical for a wider variety of students.

What does it mean to design an equity-minded assessment? Equity involves the
heightened realization that each student brings a unique background and set of
experiences to the classroom, and success is not predetermined by a student’s identity
and social history. Therefore, by taking a position to be equity-minded, we work to ensure
the learning success of all students toward the achievement of a course’s stated learning
outcomes. This does not mean the same as “treating everyone equally,” which implies an
equal standing among all students. Instead, we recognize and validate differences in

backgrounds, knowledge, identity, ways of learning and knowing.

Equity-minded design overlaps with several other perspectives in the educational
environment, depending on how one approaches course design work. Some educators
will recognize equity-minded design as upholding principles of trauma-informed practice,
particularly as applied to teaching and learning contexts. Others may recognize
characteristics of culturally responsive teaching and Indigenization practices, as well as
inclusive teaching. Course designers who apply principles of Universal Design for Learning
(UDL) will also recognize equity-minded principles in their own assessment design
practices. These are all concepts that can be seen as interweaving, with each bringing a
different but important focus but working toward a common goal of helping all students

succeed in their efforts to learn and develop their skills and knowledge.

We should acknowledge that equity-minded design can apply to the process of design as
well as the final products in the assessments themselves. This process involves the
designers recognizing their own biases and limitations in conjunction with the invitation to
students to participate in the design process. Assessments that are produced in this
manner are more likely to be more equitable and coherent as a result, as well as

demonstrating the following characteristics:
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e Culturalrelevance and sensitivity to the diverse backgrounds and experiences of
students. This includes incorporating examples, language, and contexts that are

familiar and accessible to all students.

e Recognizing limitations and mistakes of the past in educational systems and
structures that served to reproduce power imbalances among different groups of

people based on their identities.

e Variety in the use of measures to capture the diverse strengths and abilities of
students. For example, projects, portfolios, presentations, and performance

assessments.

e Use of reviewing rubrics to identify and eliminate biases that could disadvantage
certain groups of students. This involves ensuring that assessment content is

relevant, fair, and free from stereotypes or cultural assumptions.

e Clear and transparent criteria provided to students to help them understand what
is expected of them in assessments. These criteria can be used to inform a grading

rubric.

e Prioritizing accessibility for all students, including those with disabilities or learning
differences. This may involve providing accommodations, such as extended time or
alternative formats, to ensure that every student has an equal opportunity to

demonstrate their knowledge and skills.

e Provision of timely feedback. This involves providing timely and constructive
feedback that helps students understand their strengths and areas for

improvement, and that empowers them to take ownership of their learning.

e Afocus on continuous improvement rather than correction or punishment. Equity-
minded assessment is an ongoing process that involves reflection, evaluation, and

continuous improvement.
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As you develop your assessments, it is important to be able to review your own practices
and design choices so that your assessments not only align with your teaching, but you
hold yourself to the same standards that you expect of your students. Like any industry,
the educational practices we grew up with have evolved over time, taking into
consideration new ideas, research discoveries, and evidence-based practices.
Sometimes it is difficult to break away from the systems and structures that we came
through ourselves as students. But if we recognize that those systems were not perfect to
begin with, then we can begin to think more creatively and openly about how to improve
our practices, and equity-minded design offers good ideas in that direction. Change to
assessment does not need to happen all at once. It is possible to improve courses over
time with thoughtful revisions and adjustments taking all of the above into account and
committing to staying in touch with educational developments in the areas of teaching

and instructional design.
Incorporating Universal Design for Learning into Backward Design

As described above, Universal Design for Learning (UDL) is a proactive framework that
guides the creation of flexible learning environments and assessments that accommodate
the diverse needs of all learners. Rather than retrofitting accommodations after the fact,
UDL encourages instructors to design assessments that are accessible and meaningful

from the outset.
Opportunities for Diverse Assessments

To begin, we should recognize the limitations inherent in traditional assessments, such as
timed exams and essays. While exams often prioritize rote memorization, essays might
not fully engage students in deep synthesis if the focus shifts to mechanics over critical
thinking. We encourage you to explore a spectrum of assessments, each offering unique
advantages and challenges. Your role is to find a balance that supports learning in its

various forms, from memorization to critical analysis and skill-building.

Institutional Constraints with UDL Principles
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Often, personal teaching philosophies clash with institutional requirements or
accreditation standards, particularly around assessment methods. However, UDL can
help with a reconceptualization of assessment designs that align with student learning
outcomes, leveraging its principles to overcome these constraints. By diversifying
assessment methods, you can make your courses more accessible and engaging,

ensuring that all students can demonstrate their learning effectively.
UDL-Informed Assessment Strategies

Adopting a UDL approach requires a shift in perspective: think of assessments not as
endpoints but as ongoing check-ins that guide the expansion of student knowledge. This

entails:

e Prioritizing clarity in learning outcomes and objectives to align assessments

meaningfully with course goals.

e Balancing high-stake and low-stake assessments to encourage continuous

engagement and learning.

e Managing workloads thoughtfully to ensure assessments are meaningful and
doable.

e Utilizing feedback and rubrics to provide clear, actionable insights into student

performance.
UDL as Innovation

Consider integrating innovative assessment methods, such as multimedia projects, e-
portfolios, and collaborative assessments. These approaches not only cater to diverse
learning preferences but also mirror real-world tasks, enhancing the relevance and

applicability of learning experiences.
Reflecting on and Refining Assessment Practices

We only improve as professional educators with ongoing reflection and revision of our

practices. In this way, our growth as educators never ceases. It is important to consider
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how assessments can be redesigned to better support all students, suggesting a
thoughtful examination of barriers and potential UDL-informed solutions. Engage with
students in this process to ensure assessments are relevant, challenging, and aligned

with their learning goals.

If you take a deep dive into UDL, you commit to an educational practice that values
diversity, inclusivity, and meaningful learning. Implementing UDL in assessment design
enriches the learning experience for students and overall adds depth to your repertoire as

an instructor.
Examples:

School of Criminal Justice & Security:
In a Corrections and Rehabilitation course, students could choose to write a policy brief,
design a restorative justice circle protocol, or create a visual mind map explaining

rehabilitative models in correctional institutions.

School of Health, Community and Social Justice:
A Health Emergency Management course might let students choose between developing
aresponse plan as a written document, a narrated presentation, or a collaborative

simulation project.

School of Community and Social Justice:
In a Gender-Based Violence Prevention course, students could submit an advocacy
toolkit, write a letter to a policymaker, or build a resource website to raise awareness each

assessed using the same rubric but allowing varied modes of expression.

GRADING

Courses and programs at JIBC all employ some type of grading system. This can be a

multi-level grading such as letter grades or percentages, or a course might simply be

pass/fail or complete/incomplete. In any case, course designers must have a rationale for
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the type of grading that has been chosen for a given course. This is usually a decision for a
program into which fit a collection of courses rather than designing a grading system on a
course-by-course basis. So, your system may be determined for you already, butitis
important nonetheless to understand how grading needs to be an accurate reflection of

the evaluation of any assessment.

Grading, as the mechanism for interpreting and communicating assessment outcomes,
must align with the learning outcomes and the real-world competencies required in the
field. Choosing a grading approach—whether criterion-referenced, pass/fail, or
competency-based—is a critical design decision because it influences how students
engage with the material, how instructors provide feedback, and how performance is

ultimately judged.

An effective grading strategy ensures that assessments are fair, transparent, and
supportive of both learning and accountability while maintaining a focus on learning as
opposed to the achievement of a particular letter or number. At the very least, a final grade

should attempt to demonstrate an achievement of the learning outcomes.

Grade schemes

The Grade Schemes — Quick Reference Guide serves as a concise guide for determining

the appropriate grading scheme to use at the Justice Institute of British Columbia (JIBC), in

alignment with Policy 3304 (Grading Policy). It outlines four distinct grade schemes:
e |etter Grade (JIBC1)
e Mastered/Not Mastered (JIBC2)
e Complete/Incomplete (JIBC3)
e Pass/Fail (JIBC4)

The Quick Reference Guide provides a comparative overview of their intended use, course

suitability, impact on GPA and academic progression, and transcript representation. The

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License 4‘0



https://creativecommons.org/licenses/by-nc-sa/4.0/?ref=chooser-v1
https://connect.jibc.ca/content/3021/grade-schemes-quick-reference

Justice
Institute

document emphasizes that in cases of discrepancy, the official policy or procedure

should take precedence over the quick reference.

To use the guide effectively, instructors and program staff should match the grading
scheme to the nature of the course and its evaluative components. For example,
theoretical and academic courses with multifaceted assessments are best suited to the
Letter Grade scheme, while practical or competency-based courses may benefit from the
Mastered/Not Mastered or Complete/Incomplete schemes. The Pass/Fail option is
recommended for shorter courses with graded components where a specific pass
threshold is required. Each scheme includes guidance on how passing criteria should be
communicated in course outlines, ensuring transparency and consistency in evaluation

standards.

ASSESSMENT AND EDUCATIONAL
TECHNOLOGY

JIBC uses two educational technology tools that can be very helpful for setting up and

managing assessments. In both cases, these tools incorporate much more than
assessment considerations and are meant to be regarded as institute-wide technologies.
While its not essential for course developers and instructors to be comprehensively
familiar with all the functions of each of these tools, it is important to be familiar with the
potential of each. Anyone wanting to become more familiar with these tools should

contact CTLI for further information and training.

Blackboard Ultra

The first, Blackboard Ultra, is our institutional Learning Management System (LMS) which
we use to host courses, both in online and blended formats. Ultra has a number of
assessment tools built within it that course developers can leverage to organize their

assessments. Ultra is also very convenient for the administrative aspects of assessment
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such as grade management. The many links below will take readers to recorded trainings

for the use of Blackboard Ultra and its many helpful functions.
Assessment How-Tos (Blackboard Ultra)

Once you have designed your assessments, you will need to set them up in your courses.
For online courses, we have several guides to help you. Be sure that you have completed

your design tasks before setting your assessments up in a course environment.
How to set up an assessment in Blackboard Ultra

e How to create assignments

e How to create tests

e How to create groups for group assignments and activities

e How to create journals

How to organize your Grade Centre

e Using Blackboard Gradebook

e How to setup the Overall Grade

e Marking Assignments or Tests

e Howto Submit Learner Grades

How to create assessable discussion areas

e How to create discussions

e How to Grade discussions

How to add a rubric to your assessment

e How to create and grade with Rubrics

42
A=W This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License



https://creativecommons.org/licenses/by-nc-sa/4.0/?ref=chooser-v1
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/Jw0EgxF5OwlBu89G4aoqj9qorhc5MyqE
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/_1ZBBr8Iwze_pILiY1i5juwwBUEoQ-Z0
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/_7nNy1r4bVuSfE9Hg3OgzeVIUjyLKldl
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/EsOrnGDWmQ3DOsn-lImtJwpPzsfHjJVT
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/zDAdMb_AzIZtre_ApjMBVoZ-GXx9s72D
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/GA5eaN8jlDDN5A0nhQXZxg7cmoZ9IgXA
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/nNjhC3OEPzJND-XUNcZ8mVqPmiCT8gN9
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/0bL_o9uIkvBEzX5RQPt6NXdRq5PJiQAz
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/gHBI14oasT5IZ43w1J6K5cKlSFOeqqai
https://host.jibc.ca/blackboard/HELP_ULTRA_INSTRUCTOR/index.html#/lessons/wvFfEDQ_3f2uloiyqUFtnoQUignygZyU
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PebblePad

The other ed tech tool that has a major focus on assessments is PebblePad. PebblePad is
a powerful e-portfolio and learning design platform that can be strategically leveraged to
strengthen assessment in both post-secondary education and training contexts. Its value
lies in supporting authentic, reflective, and longitudinal forms of assessment that move
beyond traditional tests and essays. PebblePad offers a number of attributes and benefits

that assessment designers will find useful, including the following:

e E-Portfolio Functionality: Students can collect, curate, and showcase evidence of

their learning over time.

e Showcasing Achievement: Students can curate portfolios for employment,
credentialing, or professional registration. They can also build evidence-based
portfolios that resemble professional practice (e.g. demonstrating competencies

for nursing, policing, paramedicine, education).
e Reflection Tools: Encourages metacognition and critical self-assessment.

e Workbooks & Templates: Instructors can design structured assessment activities

(e.g. guided reflections, checklists, competency tracking).

e Feedback Integration: Allows iterative instructor, peer, and even external (e.g.

workplace supervisor) feedback.
e Scalability: Works for individual courses, entire programs, or across an institution.

e Longitudinal Tracking: Programs can track student growth across semesters or

years, linking assessments to graduate attributes or professional standards.

e Customization: Workbooks allow instructors to align assessments closely with

specific course or program learning outcomes.

Choosing to integrate PebblePad into your course or training experience involves a
significant instructional design decision, and this is something you would be considering

at the early stages of assessment design. It involves a number of benefits for tracking and
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managing assessments, and it involves a deliberate move toward a more robust
assessment structure for your curriculum. If you are considering implementing
PebblePad, it is important to get involved with an appropriate ed tech specialist who can

discuss options with you.

CONCLUSION

This guide includes a lot of information—some of which may not appear directly in your

course outline. That’s intentional. Designing assessments isn’t just about filling in
sections of a document; it’s about thinking deeply and clearly about what your course is

really trying to achieve and how your assessments can support that.

As you work through your assessment design, you’ll be prompted to consider not only the
specific goals of your course and what you want your learners to take away, but also
broader educational values—like experiential learning, equity, Indigenization, and
inclusion. These ideas are essential to creating meaningful, respectful, and effective

learning experiences.

Taking the time to design your assessments thoughtfully will help you clarify your
intentions, align with institutional expectations, and ensure your course reflects the
standards and values of JIBC. Ultimately, your work should result in clear, well-structured

assessment descriptions that support both student success and academic integrity.

With this guide, you’ll have the tools and examples you need to design assessments that

are purposeful, aligned, and ready to be shared with confidence.
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This guide has been prepared by JIBC's CTLI, Writing Centre, and Library to provide
instructors, program staff and students with practical tips for creating and using marking
rubrics.

Introduction

What is a Marking Rubric?

Marking rubrics are a tool that uses a scale of defined criteria to create a fair and objective
system of measurement to assess and evaluate assignments (Chan & Ho, 2019; Grainger &
Weir, 2020). Marking rubrics can also be referred to as:

e grading tools,
e scoring matrices,
e criteria sheets, or

e marking guides.

They function as a feedback mechanism to concisely link instructor feedback to
assignment expectations, preset criteria, and level of performance descriptions (Grainger
& Weir, 2020).

Why Use a Marking Rubric?

In post secondary education, instructors and students use rubrics to transparently share
assignment and marking expectations. They are also used to offer clear and detailed
descriptions of expected learning outcomes (Kelvin Heng Kiat Tan, 2020) and to provide
feedback to students in a way that clearly explains the breakdown of their marks. Not only
do they enhance direct instruction but also improve student performance.

When to Use a Rubric

Marking rubrics are efficient and effective tools for instructors and students, yet they may
not be the best tool for every assignment.



Some of the advantages and disadvantages of rubrics include:

Advantages Disadvantages

e Provide clear guidelines on e (Can overshadow the assignment
assignment requirements and goals and learning outcomes.
standardizes evaluation.

e Maintains objective evaluation over e Can complicate assignments or
subjective interpretation of measure of learning for outcomes
guidelines. that would benefit from an

alternative grading tool, such as
Pass/Fail grading.

e Ensures transparency of evaluation e Creating a good rubric requires
for all involved. experience and can be time-
consuming.




Types of Rubrics with Samples

There are four main types of rubrics, each serving different purposes. Each has their
benefits and limitations. The most used are analytic and holistic rubrics.

Type of Rubric Definition

Analytic Evaluates multiple defined criteria
separately, each with performance levels
and individual scores, offering detailed,
criterion-specific feedback.

Holistic Assesses the overall quality of the work in a
single score based on an overall
impression, using broad performance
levels without breaking into components.
Developmental Assesses a student's progress across
stages of growth (e.g., initial to mature),
focusing on skill development over time
and often aligned with learning theories.
Checklist Uses a list of required elements marked as
present or absent (Yes/No), checking
completion without judging the quality of
each item.

1. Analytic Rubrics (Most Common)

Purpose:

An analytic rubric evaluates a student's work by breaking it down into specific criteria, each
assessed separately. This approach provides detailed feedback on various aspects of the
assignment, allowing instructors to pinpoint strengths and areas for improvement.

Structure:

e The rubric includes specific criteria such as clarity, organization, and mechanics,
which define the key aspects of the assignment being assessed.

e Each criterion is evaluated using descriptive performance levels, often ranging from
"Excellent" to "Needs Improvement."

e Every criterion is scored individually, and the scores are usually totaled to determine
the student’s final grade.



Advantages:

This rubric provides detailed feedback on individual components of the work,
helping students understand specific areas of strength and weakness.

It allows instructors to target feedback toward particular learning outcomes or skill
areas.

The use of distinct performance criteria increases grading objectivity and
consistency.

Limitations:

Creating and grading with this rubric can be time-consuming, especially for complex
assignments.

The effectiveness of this rubric depends on having clearly defined descriptors for
each performance level.

If misaligned with learning goals, it may appear overly rigid or formulaic to students.

Best for:

Research papers, presentations, portfolios, and any work where multiple skills or
components are being assessed.



Sample 1:

COURSE: Term Paper Writing Holistic Rubric
Name: Assignment: Grade: /10 %
Excellent Very Good Competent Fair Poor
Criteria
9-10 7-8 5-6 3-4 0-2
Thesis, Begins with a Has a thesis Simple thesis. Basic No
introduction N¢E]d (without tension) | Fragmented point | introduction introduction.
AL IR interesting, and a preview of outline. Basic without clear .
) ) . . ) Unsatisfactory
tension- ideas. Concludes | conclusion with thesis. No i
. . . . . conclusion.
creating thesis; | by reinforcing some support. outlining of
intro outlining position. points. Brief
ideas; a highly conclusion
effective without support.
summation of
major points.
Content, Elaborate Logical Has two or more | Only one basic No logical
thesis arguments arguments with basic arguments | argument with argument and
support with advanced i with adequate minimal no supporting
Particularly . .
(sources: example and . evidence support. | supporting examples or
effective use of o i o
ElEl LB support use. specific Maijority of evidence. Only primarily
T el GRE) M Balanced use e)lzam les references are quotations, no generalizations
T CHIEE  of quotations P - quotes. Some paraphrasing. .No
elaboration,

Focus on &
understandi

ng of topic

and . external support. referencing to
. paraphrasing. .

paraphrasing. . original or

Slight

external works.

dependence on

quotes.
Highly focused | Focused with Generally focused | Loose Frequent use
on topic with good but with some connection of of ideas not on

purpose to all
material. High
level of

understanding of
topic.

ideas that are not.
Showing
adequate

ideas with
minimal focus
and
understanding.

topic.
Extremely little
understanding.




Cohesion

Organization

& correct
use of
assignment
format

understanding
of topic.

understanding of
topic.

Paragraphs Logical Patchy with some | Cohesive Extremely
stay on theme. | organization with | structures or structures or difficult to read
Consistent ideas flowing with | vocabulary not vocabulary dueto
choicesiin occasional lack of | appropriate to items are not completely
cohesive consistency in overall style. appropriate and | inappropriate
structures. choice of Ideas are often misused. or misused
Ideas have cohesive disconnected. Difficult to read. | cohesive
logical flow structures and Reads as if it were structures or
and link to vocabulary but an outline rather vocabulary.
introduction the overall ease of | than an essay.

and communication is

conclusion. not impaired.

Essay stays on

topic.

Follows Demonstrates Adequate Follows basic No obvious

structure of
assignment.
Advanced use

of organization.

Engages
reader.

understanding
elements of the
assignment.
Some attention to
audience.

organization.
Follows correct
format and shows
minimal
consideration of
reader.

structure.
Distinct
beginning,
middle, and end
without flowing
of ideas. No
regard for
audience.

organization or
clear following
of format.




Sample 2:

Your paper is to include an introduction to the topic, main report body, and a conclusion
summing up the key themes. You are encouraged to use other source material. Reference
material is to be per APA format.

o e

1. Thought and detail 15 marks
Depth and breadth of thought, clarity, originality, and insight.
Using examples and/or references from literature to substantiate
ideas if author wishes to.

2. Organization 15 marks
Writing reflects purpose, ideas and examples are controlled and
relevant to overall purpose and have a clear focus.

3. Choices of Style 10 marks
Care and consistency in expression. Degree of clarity in
expressing thoughts and ideas.

4. Use of Conventions 5 marks
Correct spelling, punctuation, and grammar usage appropriate
for style of document, including adherence to APA style.

5. Overall Impression and structure of document 5 marks
(Comprehensive, consideration of other ideas including cover
page with title, name of course including number, instructor and
student name, date, student ID humber)

Total Out of /50




2. Holistic Rubrics

Purpose:

A holistic rubric assesses a student's work as a whole, providing a single score based on an

overall impression of the assignment. This approach is efficient and effective for evaluating

overall quality but lacks detailed feedback.

Structure:

This rubric uses a single scale with several performance levels, such as
“Exemplary,” “Proficient,” “Developing,” and “Needs Improvement.”

Each level is described with general statements that capture the overall quality of
the work without breaking it into components.

Advantages:

Holistic rubrics save time by allowing instructors to assess overall performance
quickly.

They offer a high-level view of student achievement, which can be useful in fast-
paced or large-enrollment settings.

They work well for assignments that emphasize creativity, synthesis, or overall
impression.

Limitations:

The feedback from a holistic rubric is less detailed, which may not help students
pinpoint what to improve.

The general nature of the descriptors can lead to subjectivity or inconsistency
between different raters.

It may be difficult to explain or defend a score to a student when performance varies
across multiple dimensions.

Best for:

Quick assessments, discussion participation, or early drafts where detailed feedback is not

the priority.
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Sample 1:

COURSE:

Term Paper Writing Holistic Rubric

Name:

Assignment: Grade: /10 %

Level &
Score
Range

Excellent
9-10

Very Good
7-8

Competent
5-6

Descriptor (Holistic Performance Description)

Begins with a clear, interesting, tension-creating thesis. Introduction outlines
ideas and ends with a highly effective summation of major points. Elaborate
arguments with advanced example and support use. Balanced use of
quotations and paraphrasing. Highly focused on topic with purpose to all
material. High level of understanding of topic. Paragraphs stay on theme with
consistent choices in cohesive structures. Ideas have logical flow and link to
introduction and conclusion. Essay stays on topic. Follows structure of
assignment. Advanced use of organization. Engages reader.

Has a thesis (without tension) and a preview of ideas. Concludes by reinforcing
position. Logical arguments with effective use of specific examples, elaboration,
paraphrasing. Slight dependence on quotes. Focused with good understanding
of topic. Logical organization with ideas flowing, with occasional lack of
consistency in cohesive structures and vocabulary, but the overall ease of
communication is not impaired. Demonstrates understanding of elements of
the assignment. Some attention to audience.

Simple thesis. Fragmented point outline. Basic conclusion with some support.
Has two or more basic arguments with adequate evidence support. Majority of
references are quotes. Some external support. Generally focused but with some
ideas that are not. Showing adequate understanding of topic. Patchy with some
structures or vocabulary not appropriate to overall style. Ideas are often
disconnected. Reads as if it were an outline rather than an essay. Adequate
organization. Follows correct format and shows minimal consideration of
reader.

Basic introduction without clear thesis. No outlining of points. Brief conclusion
without support. Only one basic argument with minimal supporting evidence.
Only quotations, no paraphrasing. Loose connection of ideas with minimal
focus and understanding. Cohesive structures or vocabulary items are not
appropriate and also misused. Difficult to read. Follows basic structure. Distinct
beginning, middle, and end without flowing of ideas. No regard for audience.

No introduction. Unsatisfactory conclusion. No logical argument and no
supporting examples or primarily generalizations. No referencing to original or
external works. Frequent use of ideas not on topic. Extremely little
understanding. Extremely difficult to read due to completely inappropriate or
misused cohesive structures or vocabulary. No obvious organization or clear
following of format.
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Sample 2:

Holistic Rubric — Written Assignment (Total: /50)

Your paper is to include an introduction to the topic, main report body, and a conclusion

summing up the key themes. You are encouraged to use other source material. Reference
material is to be per APA format.

Performance

Level

Excellent
(45-50)

Very Good
(38-44)

Satisfactory
(30-37)

Description

The writing demonstrates exceptional clarity, originality, and depth of
thought. Ideas are well-developed and supported with relevant
examples or references. Organization is strong and purposeful, with
clear focus and flow. Style is engaging and consistent, with virtually no
errors in grammar, spelling, or APA format. The document is polished
and complete, including all required elements (e.g., cover page, student
details).

The writing is thoughtful and clear, with well-organized ideas that
generally support the overall purpose. Style is appropriate, and
expression is mostly consistent. Minor errors in grammar or formatting
may appear but do not impede understanding. Most required
components are included.

The writing conveys the main ideas with some clarity, but may lack
depth, originality, or cohesion. Organization is apparent but may be
inconsistent. Some issues with grammar, expression, or APA format are

noticeable. A few required components may be missing or incomplete.

Fair (20-29)

Poor (0-19)

The writing shows limited insight and development. Ideas may be vague,
off-topic, or poorly organized. Style and expression are inconsistent.
Frequent errors in grammar, spelling, or formatting detract from
readability. Required elements are incomplete or missing.

The writing lacks clarity, focus, and organization. Little to no evidence of
thoughtful engagement or structure. Grammar and formatting errors are
pervasive. Few, if any, assignment requirements are met.
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3. Developmental Rubrics

Purpose:

A developmental rubric focuses on the progression of a student's skills or abilities over

time. It assesses the extent to which a student has developed a particular competency,

often based on a theoretical framework.

Structure:

Developmental rubrics are organized into domains such as cognitive, intrapersonal,
or interpersonal areas of development.

Each domain includes levels that represent stages of growth, often labeled as
“Initial,” “Intermediate,” and “Mature.”

Descriptions under each level illustrate how student performance or understanding
evolves across these stages.

Advantages:

These rubrics encourage a growth mindset by emphasizing student progress over
time, rather than solely final performance.

They can be alighed with developmental theories, making them especially useful for
programs focused on skill acquisition or identity development.

Instructors can use them to assess learning in contexts where mastery may take
more than one course or term.

Limitations:

Creating developmental rubrics requires familiarity with the developmental models
underpinning them, which can be complex.

The descriptions may introduce subjectivity unless they are grounded in observable
behaviors and clearly articulated.

They can be difficult to apply to one-time assessments since they are designed to
track longitudinal development.

Best for:

Long-term projects, learning portfolios, or developmental education programs.
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Sample 1: Term Paper Writing

Skill Area

Thesis,
Introduction
& Conclusion

Content,
Thesis
Support, and
Argumentati
on

Focus on &
Understandi
ng of Topic

Cohesion

Beginning Developing Competent Very Good Excellent
(0-2) (3-4) (5-6) (7-8) (9-10)
Begins with a
Basic . clear,
. . Has a thesis . .
introduction . . . interesting,
. Simple thesis. (without .
without clear . tension-
No . Fragmented tension) and a .
. . thesis. No . . . creating
introduction. . point outline. preview of .
. outlining of . . thesis. Intro
Unsatisfactory . . Basic ideas. .
. points. Brief . . outlining
conclusion. . conclusion with | Concludes by . .
conclusion . . ideas. A highly
. some support. reinforcing .
without .\ effective
position. i
support. summation of
major points.
No logical Only one Has two or more | Logical Elaborate
argument and basic basic arguments | arguments with | arguments
no supporting argument with | with adequate effective use of | with
examples or minimal evidence specific advanced
primarily supporting support. examples, example and
generalizations | evidence. Majority of elaboration, support use.
.No Only references are paraphrasing. Balanced use
referencing to quotations, quotes. Some Slight of quotations
original or no external dependence on | and
external works. | paraphrasing. | support. quotes. paraphrasing.
Highl
Loose Generally 'enty
. . . focused on
Frequent use of | connection of | focused but with | Focused with .
. . . . . topic with
ideas not on ideas with some ideas that | particularly
. .. . purpose to all
topic. minimal focus | are not. Showing | good . .
. . material. High
Extremely little | and adequate understanding level of
understanding. | understandin | understanding of topic. .
of topic understanding
g pic. of topic.
Patchy with Logical Paragraphs
Extremely Cohesive some structures | organization stay on
difficultto read | structuresor | orvocabulary with ideas theme.
due to vocabulary not appropriate | flowing with Consistent
completely items are not | to overall style. occasionallack | choicesin
inappropriate appropriate Ideas are often of consistency | cohesive
or misused and also disconnected. in choice of structures.
cohesive misused. Reads as if it cohesive Ideas have
structures or Difficult to were an outline | structures and | logical flow
vocabulary. read. rather than an vocabulary but | and link to

essay.

the overall ease

introduction
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Organization
&
Assignment
Format

of and
communication | conclusion.
is not impaired. | Essay stays
on topic.
Follows basic
structure. Adequate Follows
Distinct q . Demonstrates structure of
. . organization. . .
No obvious beginning, understanding | assignment.
- . Follows correct
organization or | middle, and elements of the | Advanced use
. . format and .
clear following | end without . assignment. of
. shows minimal . o
of format. flowing of . . Some attention | organization.
. consideration of .
ideas. No to audience. Engages
reader.
regard for reader.
audience.
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Sample 2:

Skill Area

1. Thought and
Detail
(75 marks)

2. Organization
(75 marks)

3. Choices of
Style
(70 marks)

4. Use of
Conventions
(5 marks)

5. Overall
Impression
and Structure
(5 marks)

Beginning Developing Proficient Advanced
(0-4) (5-8) (9-12) (13-15)
Limited depth, T Strong depth
general or .. . Clear, relevant, | and breadth of
. and insight with .
vague ideas, . and original thought.
o basic .
minimal subDortin thought. Original,
originality. idepaps g Supportsideas | insightful, and
Lacks " with relevant substantiated
. Occasional use .
supporting examples or with strong
of examples or
examples or . references. examples or
literature.
references. references.
V\;:zrr]agu Clear focus and
Writing lacks Attempts to g y strong control
reflects

clear purpose
or direction.
Ideas are
scattered and
unfocused.

reflect purpose.

Some ideas are
relevant but
lack control or
focus.

purpose. Ideas
and examples
are mostly
relevant and
connected to
purpose.

of ideas.
Organization
enhances the
clarity and
purpose of the

paper.

Inconsistent

Little care in . Mostly clear
. clarity. Some . Clear,
expression. . and consistent .
effortin . consistent, and
Ideas are . expression.
expressing thoughtful
unclear or . Thoughts are .
ideas but may expression
awkwardly . generally easy
be unclearin throughout.
expressed. to follow.
places.
Frequent errors
. 4 . Mostly correct Excellent
in spelling, . .
Some errorsin | spelling, control of

grammar,
punctuation.

mechanics and

punctuation,

language and

APA formattin APA usage. grammar, and full adherence
. g APA formatting. | to APA format.
ignored.
- Full
Missing y
. . . structured,
required Basic structure | Most required
complete
elements (e.g., | present. Some | elements
. . document.
cover page, required included.
. . Includes all
course info, elements may Structure is .
. required
etc.). Structure | beincomplete | mostly
. .. . components
is poor or or missing. comprehensive. .
with strong

incomplete.

presentation.
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4. Checklist Rubrics

Purpose:

A checklist is a simple assessment tool that lists specific tasks or criteria, with a binary

evaluation (e.g., Yes/No, Present/Absent). It ensures that all required components are

present but does not assess the quality of each component.

Structure:

The checklist consists of criteria that specify what tasks, sections, or components a

student mustinclude.

Each item is evaluated with a binary option—typically "Yes/No" or "Completed/Not

Completed"—indicating whether the requirement was met.

Advantages:

Checklist rubrics are fast and easy to create, making them ideal for routine or
administrative grading tasks.

They provide a clear, objective way to confirm whether each requirement of an
assignment has been addressed.

Their simplicity promotes transparency and consistency in grading, especially for
assignments with many parts.

Limitations:

Since checklist rubrics do not evaluate quality, they offer limited feedback for
student improvement.

They can encourage surface-level engagement, as students may focus on
completing components rather than excelling in them.

Checklists may not capture more complex, huanced student work that does not fit

neatly into binary options.

Best for:

Lab reports, assignment submission checks, and procedural tasks.
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Sample 1: Term Paper Writing

Criterion Met? (v/X) Comments

Clear, tension-creating thesis

Introduction outlines key ideas

Uses balanced paraphrasing and quotations
Highly focused on topic

Logical flow of ideas

Advanced use of organization.

Sample 2:

Your paper is to include an introduction to the topic, main report body, and a conclusion
summing up the key themes. You are encouraged to use other source material. Reference
material is to be per APA format.

. Completed?
Criterion Comments
(V/X)
Introduction, main body, and conclusion
included
Thought shows depth, clarity, originality,
and insight

Examples and/or literature references
used (if applicable)

Writing reflects purpose and focus
Ideas and examples are relevant and
controlled

Expression is clear and consistent
Care in wording and sentence structure
Spelling, grammar, and punctuation are
correct

APA format used correctly

Cover page includes title, course name
and number, instructor, student name,
date, ID number




Steps to Creating a Rubric
Consider the following when designing rubrics:
1. Create rubrics with assighment objectives and learning outcomes in mind

To ensure transparency between instructors and students, itis important to align the rubric
with the assignment objectives and learning outcomes. The goals and skills in the
assignment should be measurable, and descriptors focus on what a student can do or has
done rather than what they cannot do or did not do.

2. Listthe Requirements

List specific requirements or tasks students need to complete. These should reflect the
learning objectives and highlight the expected behaviors, content, or skills in the
assignment.

3. Create a Rubric Grid
Design a grid with rows for criteria and columns for performance levels.

When deciding on the criteria, reflect what is most important in the assignment, not just
everything that can be graded. Examples: content accuracy, organization, clarity, analysis,
creativity, grammar, formatting.

Column headers should include descriptive statements (e.g., "Beginning to Exemplary"),
numeric scores (e.g., 1to 5) or hybrid scales (e.g., statements with scores) that indicate the
quality of work. Use clear and consistent language for each level. Typically, 3-5
performance levels strike a balance between nuance and usability.

Criteria Performance Levels/ Performance Performance
Scores Levels/ Scores Levels/ Scores
(Developing, 1) (Proficient, 3) (Exemplary, 5)

Criteria 1
(Content
Accuracy)

Criteria 2

(Organization) DeSCI'iptO I'S

Criteria 3
(Analysis)

Criteria 4
(Clarity)
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4. Describe Performance Levels

Beginning with describing what performance looks like at the highest and lowest levels for
every criterion, and then filling in the middle, helps identify what is acceptable and
exemplary.

Descriptors need to be observable and measurable. They should be detailed but not overly
wordy and/or repetitive. Use verbs/adjectives/ adverbs that show gradation. Avoid using
subjective language that is open to interpretation.

For example:

Unclear: Demonstrates a sound What is the measurement of a “sound

understanding of main ideas. understanding”? What would make the
quality “sound”?

Better: Provides a thorough description of | The word “thorough description” provides a

main ideas to demonstrate level of clearer measure, however, “thorough” can

understanding. be subjective. What would make the
quality “thorough”?

Clear: Provides a clear and detailed The word “thorough” has been changed to

description of main ideas to demonstrate “clear and detailed” to clearly describe

level of understanding. what a “thorough description” requires and
remove the subjectivity from the
description.

¢

Avoid adverbs, such as “very,” “exceptionally,” or “slightly,” as they do not offer a clear,
objective measurement (Grainger & Weir, 2022). It is also recommended to avoid
unnecessary wording or vague measurements, such as “some,” “only,” “may,” and “may

not.” For example,

Unclear: Few grammar and punctuation “Few” may be interpreted as 1-2 errors, or

errors. even less than 5 errors.

Better: Less than 5 grammar and Quantifying here would be appropriate for

punctuation errors. the quality of Grammar and Punctuation.
However, for the quality of Readability, it
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needs to be revised as the quantity of
errors may not affect the quality of the

paper.
Clear: Grammar and punctuation errors do | For grading readability, this might be a
not affect the readability of the paper. clearer descriptor.

5. Have your rubrics peer reviewed by your colleagues or CTLI.

Receiving feedback from your peers about your rubric will provide you with a reader’s
perspective. This can inform you of the clarity of your rubric and the connection to your
assignment guidelines.

6. Share your rubric with students as part of the assighment guidelines.

Being able to see the rubric ahead of time allows students to self-assess and self-regulate
their work and ask for clarification. It also provides you with a clear measurement when
providing students with feedback. This feedback is helpful for students in both future
assignments and cases where a re-submission is offered.

7. Create peerreview assignments that encourage students to use marking
rubrics.

Having peer review as part of the assignment, or as a follow-up assignment provides
students with the opportunity to assess their assignments with marking rubrics (Hummel &
Donner, 2023). This allows students to think critically about their work or their peer’s work
and self-reflect on both how their work is understood and assessed.

8. Pilot the rubric and ask students for feedback.

Similar to receiving feedback from your peers, receiving feedback from your students will
provide you with their perspective. This can inform you of the clarity of your rubric and the
connection to your assignment guidelines.

Alternately, you can apply the rubric to past student work or hypothetical samples. Gather
feedback from colleagues or students to ensure it is understandable, fair, and effective.
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Generating Rubrics Using Al Tools

To generate a rubric tailored to your assignment using Al, you must share the assignment
and its context in the prompt. Sharing relevant information like purpose of the assignment,
students’ prior knowledge, etc, helps the Al create better rubrics. Once the rubric is
generated, review it carefully. Please note that Al-generated rubrics may not be perfect, you
may want to copy and paste the answer of the Al tool to word and edit it, if required.

The following is a template you can use when writing a prompt for Al.

Prompt:

Take the role of a senior instructor of (program)'s (full course name) at JIBC.

Create a (name of rubric) for the below assignment of (mention number of points/grade
range).

Assignment:
(paste the assignment instructions)

Assess the students on (mention few criteria you want to assess students on).

The following is an example of a prompt and Al tool response:

Take the role of a senior instructor of Leadership program's Applying Theory to Conflict
Resolution course at JIBC.

Create an analytical rubric for the below assignment of twenty points.

Assignment:

Choose areal or fictional conflict involving leadership (e.g., in a workplace, team, or
community setting). Describe the conflict clearly, then analyze it using two conflict
resolution theories covered in class. Based on your analysis, propose an original resolution
strategy supported by the theories. Conclude with a short reflection on what you learned
about leadership and conflict.

Follow APA 7th edition guidelines and include at least three scholarly sources.

Assess the students on analysis, critical thinking, organization, originality of resolution and
APA.
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Tips for Students

When using marking rubrics, it is recommended for students to:
1. Review all rubrics provided to you for assignments.

A rubric can be used as a checklist to plan an outline for your assignment. It helps you
assess if you are unfamiliar with any quality or criteria that is being evaluated. You can also
reach out to your instructor if you have any questions. For assistance with APA Style,
contact the JIBC Library or Writing Centre.

2. Refer to the rubric when you are proofreading.

Use the rubric as a checklist to assess your own work. Being able to see the rubric ahead of
time allows students to self-assess and self-regulate their work.

3. Review feedback from your instructor in comparison to the rubric.

By reviewing your instructor’s feedback on your assignment in conjunction with the rubric,
you will be able to see where you can improve your skills for future assignments. Ask for
clarification if you have questions or concerns.

4. Provide your instructor with feedback on the clarity of the rubric.

Providing feedback to your instructor about the rubric will provide them with your
perspective as a student. This can inform them of the clarity of the rubric and the
connection to the assignment guidelines.
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